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Title of Study: PERCEPTIONS OF THE NATURE AND 'SCOPE OF 'EFFECTIVE
ADULTVOCATIONAL TEACHER CHARACTERISTICS AS HELD BIB
ADULT STUDENTS, TEACHERS, AND COORDINATORS OF ADULT
EDUCATION IN OKLAHOMA AREA VOCATIONAL- TECHNICAL
CENTERS . \ ' ',

..
grpose: The purpose of this study was to identify those b/ha-vioral teaching acts or

patterns which characterize the effective adult vocational teacher as perceived by
students, teachers,. and dOordinators: of adult vocational education in the area
vbcational-technical centers in Oklahoma.

1

Scope and Method of Study.: This study was an attempt .to. identify. those betiaviOral
- teaching acts or patteinsthat the effective teacher of adult vocational edtication would .

practice or perform. To facilitate this identificatiod process, 4 questionnaire was
structured to obtain responses on: a five-point rating scale as to the degree that'
respondents perceived the item to be an-adult vocational teadher education need.
Items selected for this st:Jcly werethose believed' to be most relevant to adult education .
by a panel of experts, aid by the directors .of the area schools used iri, the study.
The _questionnaires 'wee. administered to eight ''coordi tors' of adult ,education
prograrts, 70 adu(t T & I teachers, and 865 adult ;T kr ents in. the eight selected
vocational. schools in .0klahoma.- The. questionnaires wer idministe.red, during the
eighth to -tenth week of class of tiie fail: term: of the 1971'42 sdh&il year . .

0

Findings and Conclusion: Adult T & I programs` have a common' emphasis .anciTurPose;
that of providing skills for entry level, employment or upgrading to ?neer thT ever
changing needs of industry. It ,we's observed that these commonalities of objeetiiieswarranteda. study to identifir those behavioral' teaching acts whicii'dharacterize`t e
effective .adult .vocational teacher., The cumulative: mean- response " hy the 94..

.participants to each 'behavioral teaching, act served as an indicatOr In -determining
the extent of agreement to the...item and also as an indicator for 'determining the .

relative ithportance of the particular, item to other .items .in the he..resulti
of this study_ indicate that adUlta and adiilt edUcatOrs agreed that all of the behai/iOrs
in this study are ndicative of the ideal adult vocational teacher. They did not agree,
howeVer, as to the relative importance of some items. Thoie items receiving the highest;.
ratings were (1) Exhibiting enthusiasm and support- for the area= in .which' he is .

teaching, (2) Teaches, -practices,-and enforces preventive. shop. safety procedures, and
(3) Giving deenobstrations of skills and probedures.-

3

This publication is a summarizatiO..of, a doctoral dissertation; and, for more detailed
information, the repder should:refer to the original study:.
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CHAPTER I

INTRODUCTION

Adult vocational educition is experiencing a period of rapid growth; and many sources

indicate it to, be the fastest growing area in the American educational system. As a result
. .of this phenomenal growth, increased emphasis is being plaCed on the area

. .

vocational-technical centers to provide training for adults at-all vocational, and technical

levels: Chareging technologies are causing adult workers to return to school for training,

.'opgrading, or .retraining in ordertosemairi viable in. the labor marketf Federal legislation,

keepinv-with this nation's commitment to the three primary, economic goals of growth,

full employment, and price stability, has encoUraged many adults .to return to school.

Adults are' asking for programs and-courses that are realiitic in meeting their needi.

Many of the daises are compod of students with divergent'educitional backgrounds- . se

and needs Some terminated their education short of receiving a- high school diploma,

others have one or more higher education degrees All are seeking understanding.andhelp
.'

tn realizing their potential in the. world of work.

Legislation in 'recent years,. particularly the Vocitional education At.of 1963, as

amended in 1968,and the ducatiOnakFtofessions Development -Act of 1967, reaffirrris

the national commitment to ake higher quality vocational educatiotlvailable to a larger

group of persons. As a result of the recent phenomenal giowth in adult vocational

education, Many persons haye been ;thrust into the teaching *role who'would not otherwise

have becometeachers. There are..alsolhose vocational &ideation teachers at the secondary'

level who chose for various reasons to enter the realm of adult teaching. Often it can ,

be recognized that neither the skilled craftsman from industry nor the secondary vocational

teacher are adequately prepared . for their. new role. as en. adult educator.

41
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Purl:lose of the Study

r

-

The purpose of the study,"therefore, was to identify those behavioral teaching acts

or,patterntwhich characterize the effective.adult vocational teacher as-perceived by-adult

vocational education students, adult vocational education teachers, and coordinators .df

adult vocational educatiori in selected area vocational-technical centers in Oklahonia. '

VOcationaleducation could, and -should, provide,a large portion of our youth with

the best possible preparatlon for existing and futureemploVment opportunities, It ehould

also provide training for the handicapped and disadvantaged and remedial training for those .

.

whose skills have become obsolete. But, iri addition, it must bathe vehicle for updating
, .

throughout the _Working life of an individual.
.

Since many investigations have established-the fact .that adults'do differ somewhat

frorn youth in learning achievement, the need for this-study was accgpted as worthy of ;

-' investigative effort.

.

Scope. and Limitations

The study was limited to the/() 1) area vocational technical centers in Oklahoma that

have been in operation longer than o academic school years, (2) coordinators\of adult
. .

education` employed by the above - ntioried centers, (3)' teachers of adult trade and

industrial education courses during 'the fall term of the 1971-72, school year in tbe

above-mentioned centers, .and (4) studenteerirolled in adult trade and industrial eduCation

courses during the fall to rri of the 1971-72 school year in the above-mentioned centers.
. . . : , ,

Adult education courses the area Vocational schools vary. in leng.th from 11 to 16 weeks,
. . .' .

4
according to the :state supervisor. "J .

The selected' teaching and/or j,larning behaviors of adult vocational teachers used. in
9

,s
this study were not all .g.f the behavioral perceptions df adult vocational teachers. While

other perceptions were recognized as being of importahce, _the ones selected for thiustudy

were those believed to be .most relevant to adult education by apahel, of experts composed
4

of 27 experienced adult educators from Oklahoma and across the nation (32 were contacted

and 27 responded) and , by the Ale adminittrators of the above-mentioned area

vocational-technical centers. The resulting questionnaire used was a compilation of those

selected teaching and/or learning behaviors thus established.
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It was also realized that the-characteristics of enrollees, teachers, and coordinators
-

May:differ from on rollment period to another It was likewise understood that thie..i

time elemerit ..may, influerice the characteristics of.I all -'people, but it was assumed that

.-the changing rate of characteristics may not influence the relationship of the pprceptions

of adult teacher education needs as held by'students, teachers, and coordiiiatdes of adult

education.

The Research Question

/
Do responses to questionnaire items designed . to, identify. effective adult teacher

characteristics indjcate'arridentifiable pattern or agreement in perception (of 3.50 or above

on a five-point rating scale) of what studeritskiewias effective 'teaching- behavior, of what

teachers as effective teaching behavior, and. of what coordinators view as effectiveview

. teaching behayior?

Collection of 'Data

%

Data for the study, were collected during the eighth to tenth week of aduit:classes

..of the fall, term, of the 1971-72 school year, from coordinators of adult vocational

education,' adult T 81°1 teachers,.and adult T181 I-students. Data were col lected .froM

eight coordinators' of adult vocational' education, 70 adult T & I teachers, and 865 adult.

T & I students by means of a structured questionnaire. The'eight completed 'any returned .

. .

coordinatbr questionnaires constituted 100 percent of those surveyed. The 70 completed

and returned teacky questionnaires constituted 100 percent of the teaphers that were.
. .

surveyed. The 865 student questionnaires that were completed. and returned constituted

'76 percent of the adult T &. I .students that.wde enrolled in the eight schools thr were
, 1

surveYed... AlthOugh completiOri of tie questionnaire_ was completely. Voluntary, oR an

individual basis, .the major portion of those enrollees not included in this sttitlyowere abserit

on the evening that the..:questionnaires.were ladministered as revealed by the coordinators

.--of adult education" in the eight area' schools. Ten of the returned student questionnaires

were only partially' completed; these were ni included in the compilation and analysis

of data.
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Characteristics of Teachers` and Students

Characteristics of the 70 feachprs(included in this study as to teaching experience,

education, age, membership in a trade.- organization, work ex.pe)fience, and ernployment

status are reported in Appendix B. C aracteristics of the 865 students included in this

study as to previous. in ult 'education courses, level,of formal education

attained, age, source of income, sex, reason for enrolling, and employment status are

reported in Appendix B.

Tfeatment of Data.

Ttle treatment of data involved the use of frequency distributions, percentages, and

mean scores to determine if responses to the questionnarfe items indicated any identifiable

pattern of agreement at 15 or above on a five-pOint, rating scale .of--the perceptions of

coordinators teachers, -arid students.-

Frequency distribulions; percentages, and mean scores for each of the thirty items;

on the questionnaire were collated in individual tabular form fop purpose of analytis as

to the respondent srating ofeach item. The total responses received from.coordinators,
.

teachers, and students for each, behavioral teaching act are presented in Table I.

a

Organizational Plan
of Research

1. A. search of literature' concerni g adult vocational teacher education needs was

made. -. . . ..
A.... 2 An instrument was structured t8 gather infPil nation concerning percieptiohs of

.

the nature and scope of adult vocational teacher education needs.

3-.,,, The instrument was submitted to a panel of expefts for additions, deletions,

and general refinethent. '4 i
,4.. The refined instrument was.submit/ed to the chief administrators of the area.. .

.

# vocational-technical centers in Oklahoma , fore. additional refinement and

" validation, C? :111

r. A

f

01

ca



5. A pilot study was conducted using populations from one ofthe area vocational

schooli which was not involved in the study. This pilot study was used tq

determine if the timing of the administration of the instrument troa any

signrificant effect' upoh the responses given.

6. The instrument was administered during the fall term of the 1971 school year

to enrollees in adult T & I courses and to adult,T & I education teachers and

coordinators-Of adult education in the.selecied area vocational-technical centers

in Oklahoma. I:

Data collected by the questionnaires were 'tabulated and Analyzed.

8. Relationships,between the perceptions of the behavioral teaching acts or patterni

which characterize the effective adult .vocational teacher as held by adult

students, teachers, and coordinators of adult education were established,

9. Findings and recomme9dations were summarized.

4
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FINDINGS OF THE STUDY

The purpose of this study was to identify those behavioral teaching acts or patterns

which characterize the effective' teacher of adult vocational education. A 30-itern

' questionnaire, using a five-point rating scale for each,item, was used to identify perceptions

of adult- vocational education students, adult vocational education 'teachers, and

coordinators of adult vocational education in the selected area voCatiOnal-technical centers
.=

in Oklahorria.
.

-Pritnarily, the study is a summarization of tile findings obtained from adry,linistering

943 questioonaires to coordinatOrs of adult education, vocational leachers of adults, and

adult vocational studenti in the eight selected area-vocational schools. The research question

was..asked: Doiesponses to the questionnaire =items indicate an identifiable pattern

agreement iri perception (of 3.50 or tiboVe on a five-point .rating scale) of what stirclanrc

view as effective. teaching behavior, of..what teacher-Iview as effective teaching behavibi,

and of what doordiriators view as ctive teaching behavior?
, .

Data collealted hy the.--quesiionnaires were tabulated and analyzed using frequencies,

percentages, and- pan scores to -determine if responses to the questionnaire iterris indicated'.

an identifiable pattern of agreement in perception. The investigator's interpretation of theie

--->---------Scores'as established by the, questionnaire was:15.00) strongly agree, '(4.00) agree, 13.00)

undecided, 12.00) disa. 'Id, and 11.00) strongly disagree: A cuniulatitre mean score of 3.50

or above was considefed by, the investigator to indicate significant agreemept among

students, teachers, and coordinators as to the relative importance of the items to effective

adult vocational teaching.

r
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Summary of Responses

s.

7

The compilation of mean responses of the three respondent groups for each of the
I30 9uestionnaire iterns are presented in descending rank order in Table TMs table

indicates_ the relative \ importance of each item as perceived. by the respondent groups.

The cumulative mean ,response referred to is the arithmetic mean and was used to .
. .

rank the 30 items as to their relatiye importance.. For ranking purpoees the means in
. .

Table' I are reported to four decimal places.

There was a noticeable tendency by the. coordinator group to rank items higher,

by mean scores, than either the, teacher or the. student groupi. Teachers generally ranked'

the items higher than students.

'Coordinators assigned a higher rank to 16 of.,the 30 questionnaire.iiems than that
- swhich was assigned by teachers or students: Teachers .'assigned a higher rank than

coordinators or students to eight of the questionnaire items. Students assigned a higher

rank than teachers or coordinators to five of the questionnaire items. Item No. 5 received'

the same Tanking by all groups.

The coordinator group had the highest mean r-s:63-0 for any of Or three-,groups

with a 5.00 for Item No. 5. the studentgroup exhibited the lowe. can response for

any group with a mean of J.7073 for Item No. 29.
I

.

An interesting observation is that there was a range of 1.2781 in mean scores for

the coordinator group, a range of .8429 for the teacher group, and a range of .8659

for the student group. This range in mean scores, is a direct indication of the relative

importance that the groups placed on each item. The range of cumulative means for the

three groups was from 4.5883 to 3.7219 which leaves a difference between the high and

Jaw mean scores of .8664. This .8664 difference in cumulative means for the 30

questionnaire items is an accumulation of small differences between'items. None of the

items attained identical cumulative means. The average difference be;ween items according

to -cumulative means was .0299.
There was a considerable difference'in ranking between and among the respondent

groups on eight of the.questionnaire items. Although the differences among.the groups

as to the ranking of.ifems according to relative importahce is considerable for These items,

the reason:for those differences can only be speculative. Attention is called here to those

items for which a striking ,,disagreement as to the relative importance by groups was

recorded.
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Ranking by groups of the statement concerning recognizing and accepting learning

problems of students caused by variation in scholastic ability and attainment ranged from

twenty-third to eleventh. By rating Item. No. 4 higher, the investigator assumes that
_ .

coordiriatOrs..and, students were more aduidytWare Of problems caused by variation in

scholastic ability and attainment. The low rating of the item by teac4ars could be attributed
. :

to the 'lack 'of formal instruction in teaching methods as was.irIdicated. by 32 of the 70

teachers.

The difference in ranking of ltdm No. 7 woul Indicate that teacher& and students

perceived the sharing of ideas through discussion leading to be considerably mae important

than cordinators. All groups agreed that the item was .importarit to effective reaching;
.,

however, the coordinators indicated that 27 of the items were of greater importance.

Teachers and students -agreed that only 16 of the items Were of greater importance.

In ranking Item No. 10, -concerning the use of resource persons, lower than
5

coordinators, perhaps the teachers and students are indicating that they perceive the teacher

as being the expert to a greater extent than coordinators..

A speculation concerning the law rank of twenty-fourth by' coordinators for. Item

No. 11 as compared' to thb rank of fourth for teacheri is that the coordinators perceived

the role of the teacher as being somewhat closed minded corning ideas and opinions

of students, or perhaps they were just indicating that 23 of the items are of greater

importance.

Surprisingly, students ranked Item No . 12, concerning avoiding. sarcastic and-
,

derogttory remarks, lower than teachers or Coordinators. The high, second place rating

by the coordinators could be an indication of, their awareness of public relations; whereas,

the students, in rating the item eleventh, 'tended to indicate that hey would be willing

to tolerate a *certain amount of abuse if they' receivil the nstruction needed for

employment.

Coordinators, in assessing the relative importance of lte No 14, perceived that 22

of the 30 items were of greater%importance than the ability of the teacher to express

himself fluently and in clear, concise terms. The teachers'and students, however, indicated

by their eighth and sixth 'place rankings that' much of the knowledge and expertness of

the teacher is lost if he is unable to present the material to the class in understandablig

form. ,
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The statement "maintains good profesiional image in terms of grooming," was ranked

considerably higher by teachers than by coordinators .01 students: Tbis is indicative of.

a self coniciousnesson the part of the teacher concerning-image. One student summed

it up by saying, "As lorij as a teacher helps a student learn a skill or trade'
..

make any difference whether he wore hii hair long orhad a mustache, s long as he -

Used good manners and didn't use profan'efiriguage in class." .

I
dr .

Thel importance of the use of audioyusual equipment has been debated, more pro

than con, for many years. Pertitips, as indicated by responses to Item. No 17, the use..

of audiovisual equipment has been abused. ?Perhaps students and teachers are telling us
. .

that the use of audiovisUal equiPment, important as it might be to accent Instruction,

will not replace the well- prepared teacher.

4.

1

I.
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CHAPTER/III

,\
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS .

Summary and Conclusions

The following findings, emerge froth the" study as being of' particular importance.
.0

1. Of the 30 items submitted .to thq7 three respondent gr.oups, none were

,f. .:
'a

rejected by any group as falling below the 3.50 cute off point.

" 2. Item No. 5, "Exhibits .enthusiasm and support for the area in whit+r-he

is teaching," received the higheit. ratingOf any item by all of the respondent

groups.

3. There was a noticeable tendency by the coordinator group to rank most

items higher than either the teacher or student groups.

4 Teachers generally ranked the items higher than students:

5. Coordinators irk most instances assigned a higher to Items 1 through

5, which dealt with "the learning environment," than studenti or teachers;

whereas, students tended to rank them slightly higher than teachers.

6. Items 6 through 10, which involved "teaching techniques," were ranked
0 .higher in most instances by teachers than by coordinators. The student

gioup rankled these items lower in air instances than teachers or coordinators.

7. Teachers in most instances assigned a higher rank to Items 11 through 15,

which dealt with "petsonal characteristics and behavioral patterns," than
. .

coordinators or students; whereas, students generally ranked them higher,

than coordinators.

8. Items 16 through 20, which invollied "teaching and/or learning aids"

received a higher tanking from coordinators; whereas, students ranked them
. .

higher than teachers.
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9. Coordinators in most instances assigned a higher. rank to.ltems through

25, which. dealt with "performance of occupationally connected tasks -by
Ithe teacher:. e However, students rated these items higher than teachers.

1
0 Items 26 through 30, which involved "evaluation methods," were ranked

iG

higher by coordinators than by teachers.. Students did not rank any of this

series of items higher than coordinators or teachers.

11: Mete were no identical 'cumulative mean responses among the 30
..

questionnaire items.

121. . The average difference between items according to cumulative means was

.0299.

Recommeridations

It is understOod that teachers are not all alike and, that individual teachers will not

possess all of the characteristics of good teaching to the same degree. Persons who are

charged with the responsibility. for adult education programs should strive to maintain

a staff of ieaChers that are adequately prepared to provide the best possible learning

environment for the total adult population..
For the purpose of providing an atmosphere in adult vocatibna.1 education programs

that further enhances the learning process, the investigatocrecommends that:

1. ' .The ,results of this study should pe carefully considered by anyone who

pg

is contemplaiing an adult teacher training prOgram preservic,e,

in-service or u u p g r a d i n g. . . .

. .

Teacher education programs for trade and ,industrial edUcation'teachers

should be modified to include exteritive) study in the procedures and

practices in the education of adults.

3. g Preservice and/or in-service training .programs should be established for

non-degree adult trade and,industrial,education teachers who are employed

either' part time Or full time from the ranke-of industry. -

4, . Emphasis should be given in any adult vocational teacher; training program
4

to the 30 behavioral teaching acts according to the des riling rank order

established by this study.
4
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5. Those responsible for adult 'education p\rOgrams at the local level 'should

prdvide a situation whereby meaningful dialOgue betweeri coordinators,

teachers, and students can take place concerning the behavioral teaching

acts 'identified in this study.
_

6. Reasonable behaviorit objectives should be stablished at all levels in the

adult education program to provide directio and aid in more efficient

management.

The investigator. recognizes-the generalities of the statements, made ifs .the behavioral
-, 5 . ,

teaching acts included in this study.. More precise inforenatioh is still needed to guide
1 c

coordinators and teacher trainers to program planning. FurthA research is indicated in

the following areas:

I)

1. A more in-depth study °reach of .the behavioral teaching acts identified
1 1

in this study. \

.. - \
Identification of other behavioral teaching acts that \are pertinent to adult,

' 1
.

.trade and industrial education. \ I:

.3. Identification of other adult vocational teacher education needs..

4., A study in the other service- areas of vocational eduCation to determine

the applicability of these' behavidel teaching .acts.

5. Development of an instrument for determining the extent 'to which adult

yocational teachers are deficient in the teaching skillsideniiiied in this study.r
6. A procedure for training adult vocational teachers in the teaching skills

identified in this study at the least cost in time, effort, and money.

It is hoped that this study may be of -benefit to others in their search tr knowledge

concerning aduit vocational teacher edUcation needs. It is also hopedethat this study will
-)

be used by teacher trainers in the development of a more -comprehensive program for

adult vocational teachers and prospective adult vocational teachers. -
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c> QUESTIONNAIRE

0

As an adult enrolled in a, vocational coyrse, or as a teacher or -coordinptor in adult
v9cational education, you have certain perceptions of what a person needs to know or.
do in order -to satisfactorily teach adults.

The following is a list of statements that relate to teaching and/or .learning. Please
respond to each statement by marking in the appropriate blank ol_the five-point rating
'scale at the right, of each .statement. The rating scale will indicate the degree of your
agreement to :the statement, from strongly agree to strongly disagree, that a teacher of"
adults needs to pOssess.those qualities of teaching or learning' in order todo a satisfactory.

. .

job of teaching- adulti. . .

This inforniation will be stEictly confidential and Will be used only to better
.understand the teacher education needs of abult vocational teachers. Your cooperation:
in answering these questions will be, of great. assistance.- However, participation in this

'study is entirely.voluntary, and your assistance, while strongly solicited, is wholly a matter
pf your own'. pleasure. You have our gratitude for. Considering this request.

The effective v.ocational, teacher of adults
carefully provides a learning environment "
characterized by:

Example

4A. Enjoys teaching adults

1. Accepting 'end respecting each student's
feelings and ideas.

2. Recognizing and accepting learning
problems of stgdents caused by variation
in socioeconomic backgrdund.

.

3.. Recognizing and accepting learning
problems of students caused by variation
in cultural' and ethnic (minority group)
background

5 'il 3 2 1

4 (X) ( ) ( ) ( ) ( )

(* ).(. ) ( ) ( I (

.

( I ( I (1 ( I ( I

( I ( ) (Q) ( I ( I

4; R.ecognizinggand ecCepting learning
problemi of students caused by variation
in scholastic ability and attainment ( ) ( ) ( ) ( ) ( ).

5. Exhibiting enthusiasm- and support for
the area in which 'he is teaching ( ) ( ) ( I (. I (-)

The effective vocational teacher of adults performs
the teaching act by,, employing the .following atechniques:

6.. Skillful questionirfg of each inbLvidual
to determine areas where additIgnal
help is needed

7. Encou'Faging sharing of ideas. among the
group through discussion leading

) ) ( )

) )C) )

L
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8. Giving demonstrations cff skills and
procedures

.

9. Providing oripoildnity,. for each student
to 'practice newly acquired skills.

10. Securing the services of resource
persons and experts in the field

0

The 'effective vocational adult teacher possesses- personal
characteristics and behavioral patterns including the .

11. Maintains an open mind- concerning the .
.- ideas aprl.,opinions of students

12. Avoids' sarcastic, and derogatory remarks,
to members of the group

13. Readily adjusts and adapts to new and
o different situations

.
14. Expresses himself fluently' -and in clear,

4 concise terms"

I,- 15. Maintains good professional image- in
terms of grooming

The effective vocational teacher of adults adds force -

to his teaching by employing the following 'teaching
and/or learning aids:.

16.. Employs methods and techniques of
effective planning and implementation

17. Accents learning by the use of
audioitisual' equipment

18. Encourages desirable work habits
through the use of assignment. Sheets,
job` sheets, and operation sheets ./

19.. Helps 'the student apply new knowledge
and skills to past ,egperience

.

20.' Gears the presentation to the levels of
experience of the group

The effective vocational teacher of adults
. performs the following tasks concerning the

occupation he is teaching:
**

21. Analyzes the trade occupation for
teaching content

1

o

f.

i

a

Cr

I

1 1. 1 1 1 1 1 1 1 1

Pt

t .

.

;H C 1'1 1 .1. -1 (1 I , 0
r

.11 1 ) 1 1. 1 1.1 i.

-
.1 .

-V

1 1 1 1 1 1 1. 1

1") 1 1.1 1 1 1 -1:

' 1 1 1, 1 1 f( 1 1-1

,1)O(`)11.1)

1 1 I. 1 1 1 1

"..

1 1 1

1 1 1

1

1

1 1

1 1

1

1

1 1 r. ,

4 ( 1
A

1 1 1 ,) 1 1 1 1 /

/ / 1 1 1 1 1

1 1 1 1 0 1 t

Nol1111



-22. Follows accepted and approved. work
Standards of the industry

..

23. Teaches, practices and enforces,
preventive shop safety procedures, ro6

( ( O..l

) i ) ) )

24. PoSsesse proficiency in the operation
Or Manipulation of the tools of the ,

trade ( H ( O (

25. Teaches and performs preventive
and/or routine equipment maintenance ( O ( ) O ( .1

The effective vocational teacher of adults
conscientiously employs the fgllowing objective
evaluetirm methods:

26. Involves the students in a mutual
process of formulating learning(
objectives ( )O (I) O(:)

27. Involves students in developing
acceptable methods for measuring
student progress ( .) O f ( ) ( (

28. Helps students to see the gap between
what the student would like to be *arid
what he is

29.' Maintains an accurate chart indicating
student progress

30. Prepares and administers- examinations
that are fair and accurate in appraising
student progress

Please list any other perceptiOni or ideas you might
have .concerning the behavioral., teElthing acts dc,.
patterns which characterize the effective vocational
teacher of adults.

r
s.,

21'.



APPENDIX B

STUDENT- CHARACTERIST CHECK 'SHEET

TEACHER CHARACTERISTIC CHECK SHEET



CHARACTERISTICS OF ADULTS ENROLLED IN

VOCATIONAL EDUCATIONAL COURSES

Please check (X) the blank to the left of the response -under each question that beit
describes your present status.

1. What is you.past experience as (a participant in adult education courses?

476 A. Have .never participated before.
21 B. Ehrolled one time but did ,not complete course.

172 C. Completed one adult course.
1E-6. Completed:more than one cotirse.

2. What is the highest level of formal educatt you have completed?

15 A. 6 years (elementary school).
88 B. 9 years (junior high school).

472 C. 12 years (high school).
290 D. 1 or more years of college.

3. What is your age group?

251 A. Under 25
248 B. 25 to 34
168 C. 35 to 44-
193 D. 45 to 64

5 E. '65 or over

4. From What source is the major part of your income derived?

389' A. Hourly wages. - .

339 B. Salary (weekly, monthly or yearly.)
105 C. Self employment
10 D. Commissions
22 E. Unemployed' e

5. What.,is your sex?

834 A.: Male
,31 B.. Female

6.. What :is your one (major) reason for enrolling

240 A. Increase° performance on present job.
200 B. For advancement in present occupation.
291 C.. To getua new job:
134D. Hobby

7.4 What is your present. employment -status?.

;(

in this course?

. ' ,. .

749 A Employed full time
52 B. Employed part time
51 C. Unemployed (out of work)
13 D. Retired
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CHARACTERISTICS OF EACHERS OF ADULT VOCATIONALEDUCATION: CbURSES

Please check (X) the blan to the left of the response under each question that best
describes your present status.

1. What is your past teaching experience in adult vocational education?

_11 A. Have never taught before.
6 B. Taught one course.

17 C. Taught one year.. r
19 o. Taught 2 to 4 years.
15 E.' Taught. 5. or more ^years.

.7 , -,,,
2. What is your highest formal educatiOn? _

1 A.' Completed high .s'chbol :.

6 B. Completed high school and served an apprenticeship.
5 C. Completed high school and a trade school.

20 D. Attendea one or more years of, college but did not earn a degree.
38 E. Earned one or more college degrees

#

.
3. If you attended college, was the program in which you were enrolled

13 A. General education (humanities; . psychology, histbry, social science).
---31 B. Vocational education.

11 C:Technical education. -
6 D. Eriiiheering..

!

-4:- If you attended college-how_man_y_hours of T & I or other professional courses.
did you have?

14 A.. Less than 4 hours credit.
7 B. Less than 8 lAkt . more than 4.
8 C. Less than 16' but more. than 8.

33 D. More than 16

5. -What is your age group?

1- A. Under 25
24 B. 25 to 34
26 C. 35 to 44
18/D. 45 to 64
.1 E. 65 or over
/---

6. .; Years of active membership in a ..trade organization?

23 A. 0 (never belonged)
7 B. 1 to, 2 years

11 C. 3 to 5 years
29 D. 5 or more years
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7. years of, work experience in the trade you are now teaching.

3.A. 2 years or, ,less
10 B. 3 to 5 'years

-'17 C. 6 to 10 years
40 D. 10 or m' e years

8. v of work experience in any trades other than the one you are` now teaching.

49 A. 2-years or. less
,'15 B..3' to 5 years

12 C. 6 to ,10 years
4' D.:10 or more years

.9. Hours per week spent working at a job other than teaching.

.39. A. 10 hours or less
5 B. Less than 20
2 C. Less than. 40

23 D.-40 or more .

40., Hours per week spent teaching an adult Vocational class.

3 A. 2 or less
20 B. 3 .to 5
46 C..6 tO 10
T1 D. More than 10

11. , If you are 'a full-time teacher, how many hours do you spend in teaching' other
than adult vocational education?

1 A. 5 hours 0,

5 B. 1.0 hours
-e"."0C. 15 nouri

40 D. 30 hours

12. If you are a full-time teacher, what leVel do yoti teabh'other than adult?

0 A Elementary
27 'B._ Secondarit
19 C. Post Secondary
_0 D. -Apprenticeship-
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